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Chapter 10

TAKING CHILDREN'S
RESISTANCE SERIOUSLY
A Response-Based Approach to
Children E:perfe-n:ing Violence

Kinewesquo [Cathy Richardson] and Shelly Bonnah

CHAPTER FOCUS

This chapter is about children’s resistance to violence and adversity,
Children have most often been cast as passive “witnesses”™ to violence
whien, im fact, they tend o take active roles in relation to viclent sitaa-
tions. Their responses to violenoe provide a wealth of information about
their values, beliefs and relationships to family members. Child welfare
practitioners’ understanding of children’s responses to violence can
help greatly in attempts to promote healing, recovery and well-being,
It is important for practitioners to ascertain accurate sccounts of child
interaction during episodes of violence: looking at the sequence of events
and a child’s responses to them can help greatly in planning therapeutic
interventions. This type of informaticn gathering is preferable to applhy-
ing broad paychological theories of child behaviour onto specific cases,
particularly with Métis, First Mations, Inuit and children from minority
cultures in Canada.

QUESTIONS ADDRESSED IN THIS CHAPTER

1. 'Why is it important to ook at children's actions and responses to
violence?

L What is response-based practice?

3. Why s reeponse-based practice a viable method for counselling
children and adults who have experienced oppression and/or
mistreatment?
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4. ‘What philosophies and practices provide the foundation for response-
based practice? :

5. Why is it important to attend to buman dignity in the helping
professions?

CHILD DEVELOPMENT AND VIOLENCE
n current conversations about violence in families, children are typically referred
to as being “impacted” or “affected” by viglence rather than as being engaged
actors in & social interaction (Edleson, Nguyen and Kimball 2011; Fl.Lrh:ud.s and
Wade 2010). Despite being spirited beings interested in advancing thekr will and
inflwencing the situations in which they find tlemselves, I;]H_;r are discussed as
“witnesses” or as “exposed to violence” {Fantuzzo and Lindquist Iﬂl.]-'il;_hﬁe etal.
1960]. Other accounts suggest the contrary: that domestic/ family violence is rru-t
something that children watch passively from a distance; Mwwn
that their responses have been largely averlooked in research, theory and ]-:I-ml:hcz.
In fact, children often try to maximize safety for themselves, their siblings and
for the non-violent parent. For example, children have provided us with accounts
of hiding, calling 911, tryiig to negotiate with the violent parent and engaging Fh:
hetp of other adulss. One child told af enacting a pre-existing safety plan 'l-rl:'u.n:h
itvolved taking younger siblings to a safe space in a local store where 'Ill!' police
were then called. Viewing children as active participants in wiolent episodes has
been studied extensively by Seandinavian researchers Orverlien and Hydén (2009
480-£1). They comment:

In line with the “new social studies of childhood™ {Hutchby 2005;
Hutehby and Moran-Ellis 1998; James and Prous 1950, we argue that
childsen need b be taken seriously 23 social agents and as active construc:
1ars of their own social worlds. This means that we are interested in the
child's own actions/absence of actions during the violent episode, ﬂ.'u:ir
interpretations of the violence and what meaning these interpretations
have in thedr lives.

‘This is particularly important given that many victims of violence ﬂp.nrhm:e
sclf-blame and carry the feeling that they did not do enoagh to stap the viclence.
While self-blame is understandable, given the high levels of social blame towards
victims, if we, 25 practitioners, understand thelr responses o violencoe as strategic
2cte of resistance ( Richandson and Wade 2010; Ullman 2010), we can help undo
the effects of self-blame. Self-blame is a byproduct of passivity discourses in the
helping professions. I we see the victim as an “affected object,” we are unkikely to
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see the child as interactive and responsive. Response-based practice (which stud-
ies responses to vinlence as indlcators of reststance to violence and other forms
of oppression) can guide our inquiry, shining the lght on the child's preferences,
walises, aikuational htdﬁs:n:: and hu]:-u for a better future,

A Swedish film entitled lag Sa Jag Hade En Mardredim/I Said | Had a Nightmare
{Eln.ﬂ. I.I:HJ-E;]' documents childrens m'lrg;l.ts I'nrlr:,lirml'g-dﬁtd with wlolent fatlers
who wers hurting their mothers. When asked about their responses by their coun-
sellor, the children in the film felt proud of the ways they tried to do helpful things.
Ome little boy tells about going into his parents” bedroom and tefling them that he
had a nightmare, at which point the vielence stopped and the parents tamed theis
attention to the child. By noticing what children do, we are not suggesting that
children should act in a certain way or should try to intervene in adult violence.
Rather, we think it is i.l'np-m:hu! () :l:'kn“]-edsz what Ih::p .'|:||.'=:|.|:'|:pI know and do
within specific contexts.

Contextually, it isimpartant to consider that there are many social factors, such
as colondalism, patriarchy and social prejudice, which affect the welfare of certain
populations of children and their families. Colonialism is a cansal fctor in situ-
ations of poverty and impoverization, as well as econamic marginalization and
oppression in the world of work, Discrimination and oppression have been based
on class, race, gender, able-bodiedizm, sexual orientation and other sach qualities
that deviate from mainstream norms (Crenshaw1995; Reynolds 2014, 2008
Richardson and Wads 2008 ). We need to consider these forms of discrimination
and oppression in looking at violence and its normalization. In Canada, where,
currently, over 3,000 Indigenows women have been murdered or are missing,
there exists & cul ture of relative impunity to violence, as evidenced by the fact that
there has been no adequate state response to this situation [ArTs News 2014},
While one-third of women in general experience sexualized assault, fewer than 1
peercent ﬁfpzl]:ch:hur vr_'lu.rsu will end with !-EL'II'.EI:]I:i.I'I.E [Eu:hw:.H, Eletcher and
Roth 2004; Reynalds 2014a). This creates a society where those choosing to use
violenos against women, and against children in settings where they are vulnerable,
such as foster homes or institutions, know that they will likely get away with it.

Canbext [s h'npn-rl'.lnl. for Dnv-’npu! aSelid .ﬂ.nllr:i; ofa E:L‘rﬂtrl. ﬁl.i;.‘li-ﬂm

Considering a child’s context, as well as applying a situational analysis, is an inter-
acticnal, active view that is more aligned with the study of social interaction (e,
Goffman 1963 } and the systemdc studies in the field of family therapy ( Carr 2009;
McGoldrick and Hardy 2008 ). We argue that “coping with violence' is not equiva-
lent to "responding toviclence.” The musch quoted definition of coping talks about
b I!:'.l'ﬂ'un:ﬁl: quti.ﬁ.-: Ell:m.:ll:niu"n'rin‘l:ﬂ'ﬂa] demiands” [L‘l.u.m.'l and Falkman
1984: 141). Similarly, recent discourses on resilience do not acknowledge that
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resistance is ubigaitous. We believe that a child is deing much mﬂuﬂm mer.thr
coping when he/she is assessing safety, making decksions on approprate action
based on context and predicting what will happen afterwards to guide decision
making. In life anvdl death situations, a child may be attempting to f:nfur:liu'.-hﬁt
auboome far a mother and siblings, 28 well as her/himself, both during and J#EI-'
violence. When practitioners attach a label of “risk” to individual children, using
such terms a5 “child at risk™ or “risky child,” they fil to accurately describea child's
social conditions {Burman 1964). For example, a child may experience paternal
vialence in the home but, when this violence comes to the :I't-unl:lv:-:j of authori-
ties, the child may have to negotiate interactions weith child protection workers,
doctors, lawyers, family, friends and scheol teachers, both alongside, and separate
from, his mother. That child may not feel supported during this process. If that
child is now distracted in class, forgets their larch, has little interest in play-dates
and is short-tempered, these symplorms oftiving with vielence H’ﬂlm be recast
as individual negative attributes forwhich they may experience panitive responses
rhaps receive a menta] health diagnosis.
MCF[;MTL respond b, and actively resist, violence. Some of the h'i}-'a-ﬂ_'l:lt :'J'nlldr.en
respond when they are subjected to violence inchude running away, hiding, making
themselves invisible, protecting siblings or their mother, crying, ':a't-'llmg. becoming
sibent, trying be negotiate with 2 violent fatlver and, of conrse, experiencing d:sp.nlr
and distrust, Children whe deal with violence often become astute at analywng
contest and particalar situations In crder lo assess bath safety and rj.:l;. w.
-:In;lLln:ﬂﬁsmﬂw.mﬂﬁmmmﬂnfmm%dmhﬂupthﬂngm‘dhmuu
28 passive or “witnesses” of violence. This is unfortunate, since |‘_'|:I!||.dl'¢'lji responss
provwide the basks for guiding interventions ta assist thelr recovery from violence, This
model of attending to children's responses to vialence in order to help them recover
s based on psychalogical, violence-recovery and developmental research, a5 well as
same children’s liveratare, Children's ability to resist oppression has been observed
histarically: as Knight comments, *history is one of our greatest teachers about resist:
ance and the innate human capacity to defend dignity” (Ullman and Knight 2006).
Children who experience violence in thelr homes experience it with all their
senses. They hear {8, see it and experience the aftermath (Edbeson 1999 McGee
1997; Oveclien and Hydén 2009). Carrent research now shows, unequivocally,
that children intervene in domestic viobence, typically in osder to influence the
autcomve. Their intent is often to maximize safety: they are Jess Hikely to be merely
witnessing events but are actually playing an active part in directing the outcome,
depending upon their age and actions. Richardsen and Bonnah show this to be
the case in their response-based research on children: they demonstrate that this
understanding is critical in helping them recover from violence-related Incidents
{Richardson 2009; Richardson and Wade 2010; Bonnah 2008 ).
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A RESPOMNSE-BASED VIEW OF CHILDREN

Recognition of children s victima of domestic violence emenged when attention
was drawn to the rights of children after the United Nations 1989 Convention on
the Rights af the Child. The Corvention spawned international interest in the
concept of children’s participation rights and is considered a significant influence
on “the sociology of childhood™ (Mayall 1994; Chvortrap 1993} — a discourse
eoncerning childhood and children that became a focus of research that emenged
in the late 1980s across a range of disciplines (Morris, Hegarty and Humphreys
2012}, The motlon of rights presupposes that children are spirited, agentive and
deserving of recognition for thelr place in society as acters and not merely as wards
af adults {parents, guasdians or the state), The existence of child protection ser-
vices also indicates that society believes that children are worthy of having rights,
a8 does the movement towards more inclusion of the perspectives of children in
legal decision making.

Children are active, interactive, spirited beings who engage with the world and
respond to violence and mistreatment. Our eaclier work in relation to the medicine
wheel of responses (Richardson 2008) provides examples of how any response
that comes from inside the person, such a5 sadness, despair, longing or hope,
are “responses to” something, not “effects of ™ or “symptoms of © decontextaal-
ized events. Much of the developmental literature on children has been focused
on “benign world” understandings; this literature does not explore children’
responses to adversity and violence {Richardson and Wade 2008; Pacini-Ketchebaw
and Berikoff 2008). Developmental psychology has produced a wide variety of
accepied measurements describing what children do, should do, and what they
will do next. In contrast to learning about children throwgh observation and
interaction, developmental models take an individualist perspective that lends
itself more to focaging on the adequacy of mothering than on the development
of the child { Burman 1994 ). However, there are other realms outside pq.':.rl:hulnm.'
whire children are recognized for the spirited beings that they are. In addition to
It:ﬂ'n.ll'lg about children ﬂmﬂﬁ]:uml:inn, we have a window into Ih:i.r:.n:l'il.'il.].'
and imagination through children's literature, where the characters are often thinly
disguised representations of the authors thermselves, or aspects of their experiences,
cammitments, boves and fears,

The story of the late Seletze Delmar Johnnie has been documented In a film
on the residential internment of children on Kuper Island {Campbell and Welsh
1997). As a young bay taken from his amily and held captive by the state, Delmar
longed to be home with his family. He shares an acconnt where he decided to
escape from his sland prison. He went into the ocean and found a log upon which
bie would ride to the mainland of Yancouver lsland, where his parents lived, He
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madé it home safely, only to be taken back to the institation the next day by an
Indian agent. The escape was quite an accomplishment; other ehilldren had p::
|shved in the past on such escapes. Even though he was captured and mumnd..m
recounted that this act of resistance provided him encugh dﬂlg!ftmmst:m

for the duration of his captivity. The joy found imsuch m:t&_nfruasu.n-:.r does z
stop the violence bat it can restore a sense of dignity that is so important Eu'r.
prisoner. Similarly, Métis educator Jeannine Carriére [Wﬂ l:-ummm‘l!-::::;
April 24, 2010 shared a story about an sbusive situation in a religious school

she was a child in Manitoba.

ried that her of Miétis classmates were subjected to
ku:::mn:n:{:mdum nnﬁhuﬂ on the part of 2 run ﬂurm:l_m
teaches. Dine day, after making 3 comment about Métis children being
stupid, the class devised a plan to cause some grbef for the abusive mdm
Someone made and activated 2 "stink bomb" which filled the room with
a putrid smell. While the teacher began to cough, complain and pandc,
the students sat at their desks with complete quiet and aplomb, pretend-
ing that they were not noticing that anything was different. 'ﬁq.rmmd
did their work quietly until the teacher ran out of the room in a panic.
While the children could not take on directly the stractural \ll.nl::_-.:: af
the eolonial school system, they recovered some of their dignity in the
collective achievement of “sticking it to the man.”

When listening to the accounts of former child sundivord ud'r:r.'r_denthlirrum-
ment in Canada, many light-hearted stories of reafstance can be witnessed in the
face of great oppression and suffering {sex, for example, 'n!.-l:.:n..d_}. WI:!:: this
means in terms of response-based practice is that stories vf::]u.pty. ru'l.thl.n-;l:
and aplomb can become the main account that is explored in the HlmplE
interview, not merely the story of violence and mehu;mndm mﬂﬁ
face of oppression, in the face of suffering, points towhat they tu:.lnm. what they
lamg for, what they value and bove. This praxis forms the foundation of response-

ractice. _
h!:ddpm!ml kind of story about childsen and structiral violence, written h:r
Wilhelen Grimm and Hlustrated by Mausice Sendak, is aboat 2 girl named Mili

(Grimm and Serdak 1988}, In this account, Mili's mother has sent her deep into
the forest to save her from a terrible was. Mili befriendsan old man who takes care of
her and makes sure she is safe. This story offers an example of how children advance
thyeir own security by showing love or Frlendliness to adults, putir:uhﬂ.-_r I'I'!lI:I'I:J'HFF
, wha then are more inclined to care for them {Kikuchi and

OF Primary caregivers

HMortachi 2008). As illustrated in this case, such bonds of love deepen the caring
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geatures of the adult, who then provides protection. In this tale, Sendak provides
a compelling example of how adults and children have worked together, with the
help of athers and the namaral world, @ find refoge from adult violence. There is
a spiritual ha.nh!dmptn thie account of Mili, which resonates with many culbures
who have resisted purely secular views of the world. The tale is also about seeking
safety from war: it iz important to acknowledge that there are enorovous numbers
of children in the world who are familiar with the challenges posed by violonce
and adult militarizm. War can in fact be seen as oppression of children across time
and in various societies [Richardson and Romanao 2014,

Swedish author Astrid Lindgren was a woman whose writings emenged from her
longing to live with her young child. As a young writer for a Swedish newspaper,
she became pregnant by o man thirty years ber senior. She was uninterested in
marriage; a5 there was much stigma attached to single parenthood at the time, she
had her baby in Denmark in the only hespital that dido't ask for the name of the
father, There, herson Lars was placed in foster care. While she tried to visit him as
often as possible, the long days of missing her child created a treasury of responses
to the situation that woukd make their way into Swedish children’s literature, In her
writing, she invented the character of a young boy who created a magical world
in his tmagination: this warld effered him what Lars would have been denied in
real life (Floris Books nd.). By focusing on the use of the child’s imagination,
games, play and adventure to overcome foneliness, Lindgren created storbes that
soothed many adults and children struggling with difficultics in their own lives.
Such examples of responses to adversity are found throughout children’s boaks;
they have nothing to do with symptoms or illness. In fact, the process of writing
itself, in the aftermath of child adversity, constitutes a deliberate honouring of the
spdrif, action and Life force within the child. A celebration af resistance, achseved
with imagination, eorativity and hunour, i8 in itself an antidote to children's saf-
fering, Astrid Lindgren said, "IF | have managed to brighten up even one gloomy
child — then ['m stisfied”

Ignacio Martin-Bard, a Jesuit priest and Sabvadoran psychologist; studied dosely
the imgact that the civil war was having on Salvadoran children. Because he felt
(1990) that the concept of psychological trauma was unhelpful in explaining
the suffering of the population, he created the term “psychosocial traama,” This
term connects the structural violence and the experience of the s<f in ongoing
dehumanizing relationships, It offers more contextual meaning to the experiehcs
of children Bacing structural violence, such as colonialism and invasion, than does
the term “psychological trauma,” Martin-Bard's important work ended abruptly
when he was mardered along with other Jesuit scholars at the University of Central
America in Bl Salvador

There has been some academbe acknowledgement of the oppression of children
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and the efforts to captare their resistance in literature. In “The Other: Orientalism,
Calonialism, and Children's Literature,” Modelman writes:

Child psychology and chikdren's literature can be discussed a.ndmi.hr:._l:ﬂ
as mtmrpwﬂ:mﬂwﬁnnfmd:ﬂingwiﬂtdﬂdhmd - d!:.llngwﬂl't
it by making statements about it, authorizing views of it, describing it,
by teaching i, settling it, raling over it; in short, child p;}*dﬂ!:'ﬂ and
children's literature as an adult style for dominating, restructuning, and
having authority over childhood, (Nodelman 1992).

Modelman cautions us, adults and wribers, to not speak for children when they
are capable of speaking for themseives. Modebman applies the principles of oriental-
isrm b the way children are often treated in the adult warld, ul.fﬂ'rq.rmimp:bl.-e
of speaking, 1 terms of children’s rights and the response-based pempecth.-t, this
mm:&ummhdﬂgh‘thﬂuwl:edﬂcﬁﬁin!@aﬂ&mm-
bescts to make sure we are not replicating system dominance upon them. It means
that we must seek to provide decolonizing op portunities in our work to end child
oppression and adult-centrism; we must work to create spaces where children’s
vmices can be heard, Thisincludes ensuring that mechanisms are in place to hear the
sosces of children in all government-run programming that Is in place to educate,
protect and provide care for yoang people. The following narrative passage, ‘]E:'*E.
with other sccounts described thronghout this chaptes, iz hased on an aggregation
of our clinical experiences, used to demonsirate our ideas.

Seventeen-year-old Justin had grown up in foster homes, group h::lmjn.
and the juvenile justice system. At the time that I met him, | was a seniac
administrator for a social service agency providing a Mnl}'-f-:lur-l:!mu
staffed resource for him. 1 knew Justin quite well, because his hﬂ?ﬂln.hl‘
was so challenging that it was difficult to maintain staff vo work with him
for longes than a few weeks at a time, and they would often call in the n:'uﬂ;r
dic of the night, saying, “How soon can you get here, because ] m leaving,

1t was a maening following one of these nights, and | was making
Justin breakfast. As we ate pancakes, 1 said, *1 don't think U'm dodng 2
very good job for you, Fkeep hiring people ... and they're good people,
bust they don't seem to be the right ones for you, becanse | seem to be
here 2 bot lately” .

Justin didn't break a stride in eating. He simply stated, “You're right.
You're doing a terrible job.”

As we made eye contact and shared a brief smile, 1 knew that L had an
imvitation to contimse.

“Here's the thing, Justin. | have another interview for a new staff
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member tomorrow, and 1 think that I must be asking the wrong kind of
questions. Do you have any idea what | should be asking?”

Justin didn't even hesitate. Immediately, he responded with, "¥ou
should ask them what they will do when akid gets mad. Like ... how are
they going to stop themselves from getting mad back?”

L anly pansed for 2 second while | stared at Justin, and then [ said,
"Hang on ... [ need to get a piece of paper and a pen”

1 quickly wrote down his question with a #1 beside it and then looked
up at him expectantly and sabd, “What else?”

Again, without hesttation he responded, “You should ask them what
they are going to do when they want a kid to do something, and the kid
does't want budqit?ﬁwuamﬂwyguingbuhrudmﬂmhimr

Again, | wrote his question wond for word and looked at him with my
pen poised beside #3. Then, ina quiet veice, be said, "How long are they
going to stick ansund”

At that point, Justin got up from the table with his plate and 1 knew
we had reached the end of his interview questions.

“Hustin, lmaﬂ:"rmn' questions. But I've wﬂﬁﬂdmpﬂplemﬁ
Iknow that some are really good at interviews. [ might not be able to tell
the difference between someone who really means what they're saying
and someons whe doesn't, Bat you ... L have a feeling that yvou would be
able to tell the difference in a second. Would you conskder belng on the
interview panel with me and one other person? The fAnal decision about

whao we hire will be yours”

Justin looked me in the eye.

Ves"

Although Justin didri typically shower regularly or wear clean clothes,
he arrived at the office at 8:45 the following morning, showered and
wearing clothes that had clearly been washed. I dida't say a word aboot
his early arrival or his appearance, but simply explained the interview
process to him, which ke appeared to fully concentrate on. We were inter-
viewing an Aboriginal man whao had experience working with youth. We
went through owr standard questions first, while Justin observed: it was
a]mﬂmjm?uﬁﬁwinbﬂnﬁmhﬁ:!_, Bﬂiumldn’thawmd,l:mm
we had concluded, 1 said, "fustin just has a few questions for you” With
more professiomalism than L ooald have imagined, fustin leaned forward,
looked Ben straight in the eye, and said, “Ben ... what will you dowhen
a kid gets mad, and how will you stop yourself from getting mad back?”

This was the beginning of 2 bwenty-minute conversation between Ben
arsd ]u.ﬂ:in abouwt matnal respect, ﬂur'mg_ which ['m sure that neither of
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them was aware of anyone else in the room. Justin’s two remalning ques-
tions prompted sémilar dialogue; the entire interview lasted for nearly
two hours. As it concluded, T asked Ben if he would mind waiting in the
lobby for a few minutes.

As the door closed behind him, Justin tarmed to me with a broad grin
and 2ald, “That's my man”

1 asked him how he knew, and he said, “Dide’t you see the look in his
eve! He's 5o kind, and he meant everything he sald. He won't burt m:.:..*‘

| agreed with him, and said, "0 Justin, go offer him the job then.

“What”

“Yup. You picked him. You go hire him.”

Justin walked cut to the waiting roam, extended his hand for a hand-
chake, and said, “Ben, ' like to offer you a job working fior me”

Ben stood up with tears in his eyes, and sheok Justin's hand. "Laccept.’

Bringing forth the voice ofa child has to be micre than a tolien gesture. [Fwe take
the rights of children seriously and belbeve that what they know and what ﬂ'li':n"ﬂ--:l'
is important, then we will develop the structural mechanisms to include 'I:]'u:m in
the impartant aspects of decision making and safety planning, as miuch &5 possible.

BACKGROUND TO A RESPONSE-BASED APPROACH
Response-based ideas arose from direct service with people who had endured vie
kenvee and mistreatment, including Indigenous women and men who were violated
i thie so-called residential schools { Coates and Wade 2003; Richardson and Melson
2007, Wade 1997, 2000, 2007 ). Respense-based practitioners pay aftention to the
ways that victims invariably resist violence and other forms of oppression, overtly
or covertly, depending on the circumstances {Coates and Wade 2012, 2003; Todd
and Wade 1994: Wade 1957, 2000; Bonnah 2008). Engaging clients in conversa-
tions that elecidate and honour their resistance can be helpful in addressing a wide
variety of concerns ( Kelly 1985; Richardsan 2005; Todd and Wade 1994; Wade
1997, 2000). Adopting this approach required a significant shift in theory and
practice, however, Certain responses arc actually tactics of resistance, not effects or
impacts of an event or events. Focusing on victims' responses allowed us to better
identify and construct sccoants of their resistance. Accounts of resistance provide a
basis in fact for contesting accounts of pathology and passivity, which are typically
used by child welfare practitioners to blame victims. Child welfare practice must
avobd blaming victims, particularly because such a practice replicates dominance,
such as colonialism and the vasious forms of stractural viclence that have already
caused such great disruption for families in Canada.
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UPHOLDING THE DIGNITY OF CHILDREN

A response-based study of community-based and famillal ingeraction with children
clearly shows that children are orientated to dignity, protection of self and loved
ofies, and that they strive for balance in their relationships and 1ife at home. Young
children are attured to falrness and justice in adult decisions and Tearning envi
ronments; they seek to have their perspectives heard. They are purposefol in their
actions in relation bo their goals and aspirations, whether immediate or longer-tenm.
Children seek connection and want sdults to listen 1o them wath full atention.

Nelson Mandela, in his sutobiography, Long Walk to Freedom, shared the fol-
lowing story, which illustrates his orientation to preserving dignity:

Tlearned my lesson one day from an unruly doakey. We had been taking
turns climbing up and down bs back and, when my chance carve, [ jumped
onand ﬂltdmlh:,rbnlhﬁ' :i|:||:-|;|-:.l:u,e-:.rlr}I thorn bush. It bent its hﬂd, bry
ing to unseat me, which it did, but not before the thorns had pricked and
scratched my face, embarrassing me in front of my friends. Like the people
of the East, Africans have a highly developed sense of dignity, or what the
Chinese call "face.” 1 had lost face among mry friends. Even thosgh it was
a donkey that unseated me, [ learned that to homiliate anather person is
to make him suffer an unnecessarily cnael fate. Even as a boy, [ defeated
my opponents without dishonoring them. (Mandala 1995: 10)

There is semicthing poignant about a child's orientation to dignity. Many victims
of viclence have stated they made particular commitments about how they would
be in the world after experiencing the degradation of violence. And, it is clear that
those harmed by violence appreciate receiving positive social responses, such
as kindness, swift effective services and being believed, after disclosing violence
{Richardsan and Wade 2008).

Almgrist and Broberg ( 1999) have illustrated the importance for well-being of
positive social responses after experiencing earlier wiolence. They write:

Refuges children's adaptation ks the result of a complex process invalving
several interacting risk and protective factors. For many refugee children,
current life circumistances in receiving host countries, such as peer rela-
tionships and exposure to bullying; are of equal or greater importance
than previous exposire to organized violence. (Almqvist and Broberg
1999: 723)

Pogitive social responses are related 1o dignity and often to the justice and
acceptance found in the social word. As an organizing principle for human service
work, dignity is often found in the lterature of human rights and end-of-life care



bt is absent from psychological theories or developmental models. DHgnity r!l::lti
b spirit, sovereignty, the ability to choose and to self-govern. Tt rdamu to allotting
gomeont the maximum p&ﬁﬂﬂdhﬂdnmmﬁnm:bnun&sﬂﬁhm needs !l'n.ra:-!.
W can attend to the dignity of the person across the lifespan, paying attention to
the needs of the person at particular moments in their life trajectory.

Within an Indégenous perspective, digniry relates to respect mdr:.Enan_g from
telling other people what to do { Brant 1999). Itis |hnl1m:mc:pt involving the
mind/intellect, the body, feelings/emotions, and spirit. In various unu-wu'lu-?
cultures and spiritoal traditions, payhi;ammimwﬂmhnut asﬂ?e:mu'tdhn{s
prititized over attention 1o the brain, which is currently popalar in the prychologi-
cal figbds. At the centre of response-based practice lies the understanding that, when
dignity is affronted, it constitutes & humiliation that must be rectified, preferably
i the same context/situation where the afront took place. A colonialism is pos-
cibly the greatest humiliation of an entire people, luiman service work in Eam-da
can miever ignore this gross humiliation of Indigenous people by the Canadian
gevernment, churches and by helping professionals [ Richardson and Wade 2010).

Chibdren who are affronted, humiliated, singled out or publicky reprimanded
tend to respond with overwhelming emotion. A temper fantrum can be seen as
4 form of civil dissbedience, with the child refusing to participate in the adult’s
plan or pace, Children are often acutely aware of negative social responses to Ih:.m
and their mothers in public places; this awareness often creates stress for the child
as they participate in the social world. Stores {corporate capitalism) !-I'!I'.'I'i]:l't small
children with sweets, sugar and inedible products, bath through placing them at
eye-level in stores and through advertising. Mamy children do not have ﬂ-u:.:urhl
pawer to megotiate these forces; humiliated parents are often pressured to capitalate
b capitalism or beave a store quickly when a distressed child makes other adults
ancomfortable. Because childsen often feel disconnected from practices that make
no sense, they respond to them with the entirety of their being

CHILDREN'S RESISTANCE TO VIOLENCE

A discussed eatlier, there are mamy ways that children respond o and resist
rinlence. Often responses that appear to be passive and acguiescent (o uu:ui.-i'b-:
interpreted as such by conventional child welfare practitioners) actually constimate
acts of resistance textured by a child’s resources and view of the workd. Kayla, whe
s ngew an adult working kn the field of human services, exemplifies that resistance:

Eayla was only six years old, but she described clearly knowing “what
b dio” There was danger in her house, and her “first job”™ was to find her
wounger sister and tuck her safely under the bed with some toys to keep
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her distracted, Kayla intentionally found toys that made a lot of noise,
g0 that her sister wouldn't hear the sounds coming from the rest of the
house. Then, bravely, Kavla headed straight for the danger, She descriles
this as her "second job” It wasn't the first time she saw her dad choking
her mom right there in the kitchen, and screaming in her face. Kayla stood
in the doorway and started to sing her favorite song from a children’s
tebevision show that she knew could save her mom, Her dad let go of her
micm s theoat and crumbled into a heap on the Roor, Kayla took her orying
miom's hand and led her to the bedroom with her sister. Subsequently, on
a referral form for counselling, Kayla was listed a5 a "child who witnessed
violence” {Bonnah 2012, in conversation with H.a.].l]:.}

Children like Kayla understand fully how to choose the best of the poor
alternatives that are available to them, when they live with a viclent person. Their
assessment skills rival those of the most skilled therapists in terms of understanding
rigk, and knowing what to do. When Simon's parents start “fighting about some-
thing,” Simen "closes his ears” When the therapists ask him to explain what that
means, he says, 1 try not to care” (Overdien and Hydén 2009), Trying to distance
oneself from the vielence by trying not to hear, for example, is a common strategy
nsed by children who have experienced domestic violence {Lee, Kotch and Box
20047 Ornduff and Monahan 1999). Turning on loud music could also be a way
for Simon to distance himself from the violence. Such coping by avoidance is, in
fact, one of the most common ways for people to deal with stress [Folkmian and
Lazaras 1991 ).

Eva and Elsa can be described as choosing a problem-focused strategy: in spite of
being extremely scared, they tried to find a safe place for their mother, usaally with
the neightours. Warrying about the mother and Anding ways to help her to be safe
were also comman strategies used by the children in the study of Mullender et al.
(2002). MeGee {2000) states that one strategy, used by the fifty-four children in
het study, was to bntervene pliysically between the mother and the futher; another
was to find ways to protect thebr mother, their siblings and themselves. Using their

ovwn physical presence toitop the violence was a strategy also noted by Hesterand
Radford (1996} in their qualitative research on children and domestic violence,
Understanding the relationship between a child’s behaviour and their own situ-
atbonal analysis is imperative. This is demonstrated in the following account from
our clinlcal experience:

A young man, Regan (aged seventeen) came to see me. He had clearly
walted so bong for the day to arrive, took several buses to get here, He tald
me, “1've attempted soicide one hundred and seventeen times.” [ asked
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him what it is that makes him want to live so much?” At that peint, his
face Lt up with a grin, and he swung his legs off the couch, leaning forward
b0 Took at me even more closely, *You're looking at the product of joint
wmdrgmuhnd.hﬁmfllft,mypmﬂuhmhmh:hhgwahm
one week here and one week there ... 1 wasn't even allowed p take oy
own clothes back and forth, and they fought over me all the time. They
wold each literally grab one of mry arms and pull. I've never wanted b
die. The suicide attempts have been my way of fucking with them.”

When children have a sense of injustice; they will resist. When they feel power-
less in decisions that affect their lves; they will resist. When youth feel that their
dignity is threatened: they will do something to preserve it {Bonnah zqm- Onee
thie construct of depression is reformulated as oppression, the corresponding behav-
sours can be vigwed as understandable acts of resistance rather than symptoms
of illness, Regan went on to describe his suicide attempts as his way of asking,
and then showting “Stop!” As his attempts became more mdmnn.: Ir'!iul and the
oppression that he experienced continned, Regan decided that his .mk ai'd.].'lr!.g
had become too high. Resisting his circumstances had proven to be inelfective in
changing them, and therefore he decided to find anather way to survive. This led
v his deciskon to work Full-time hours while completing grade twelve, and move
nto an apartment on his own, Regan was seeking counselling becanse now, an his
terms, he wanted his parents back in his life. He loved them.

The European cultures that gave us the prison camps called r::idcnﬁ:lmﬂlr:
annd the other mechanisms of colonial domimation also gave us the "talking cure
and thve human service professions. Naturally, then, the discourses D[tﬂlﬂl‘ﬂil:ﬁm
and the helping professions would refiect common lines af thought and action.
This is arguably most evident where the problem of violence is concerned. Mary
of the linguistic devices that make up colonial discourse such as stfn.:nrﬂﬂ::l
images, euphemisms, passive and agentless grammatical forms, mutualizing terms
{which blame victim as well as perpetrator) and deterministic metaphors appear
widely in the discourses of the legal and human service professions, and serve
similar fanctions to each other (Coates and Wade 2007). For example, colonial
discourse is at work when the instiretions of Indigenous child internment are
seferred to as “residential schools” This term conceals the faxct of the Imdian Acd,
that children were forcibly remaved from parents, forbidden to leave the schools,
virtually starved, and terribly and consistently abused { Fournier and Crey 1998;
Aboriginal Healing Foundation 200%). In colonial child welfare settings, the vic-
tim of violence is often held responsible for the violence, while the perpetrator is
“disappeared” from the analysis {Strega 2009). Similarly, Prime Minister Seephien
Harper's apology to residential school survivors does not highlight the fact of
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violent perpetration or Indigenous resistance, blaming the buildings themselves
for the genocidal viclence: “For miore than a century, Indian Residential Schools
separated over 150,000 Aboriginal children from their families and communities”
{ Prime Minister of Canada 2008 ). The examples by Strega and Harper are referred
te as passive and agentless constructions. The truth of who did what te whom is
omitted and for ohscured.

Yictims are frequently represented as passive individuals whe invite or uncen-
scbously deslee the wiolence they endure. In a survey of women who were victims
of sexualized assault, Sarah Ullman (2010) gathered the following statements:

« My father and mother said that the way [ dressed and the friends
chose provoked the incident. They blamed me for the first two months
after the ncident.

«  [An acquaintance] mentioned that T should have never been talking to
him and 1 should have fought harder — that T shoald have knoswn what
he wanted.

The woman detective said, *Why did vou have him in your apartment
if you weren't going to have sex with kim?® (Ullman 2010; 63)

Our dominant language continues to portray perpetrators as [ll-fated individuals
whio are nmnpd]eﬂ | ia] muﬂm:'h}' forces H:::r do n.ntund:r;hnd a.rpd Cams
not control. Metaphors related to steam locomotion or eruptions are commeonly
fownd in media and the helping discowrses. This refusal te blame perpetrators iz
done throwgh language such as “he just lost it!” “he was drunk,” “it was a ciime of
passion,” or "he was abused as a child” These kinds of deterministic terms mini-
mize responsibility and are found throughout the media, child protection files,
courfraams and w.:lwhgnl ammeszments. The kind of p-um:l.'zl ﬁ:ydﬂn'i.h
does not highlight the fact that people make choices in context, that some survivors
of childhood violence use violence and some do not, and that people can change.
such language may contain the message that victing do not have the right 1w hold
the perpetrator responsible for the violence,

Another form of obfuscation occurs when anilateral acts of winlence, from
genocide o rape to wife or child assault, are portrayed as mutoal acts for which
the victims are n:I:|:|l:|.|'|,I:i:|:||::||I to blame {Coates 1997}, These misrepresentations
promate ahost of negative social respenses to victims, especially those who alneady
face multipe forms of oppression (Andrews and Brewin 1990; Andrews, Brewin
and Rose 2003; Justice Institute of B.C. 2002). These negative social responses
could include being blamed for the viclence, being asked what one was wearing,
being subjected to meizm in professional services and having one’s acts of resistance
recast 3 symiptoms of a psychobogical illness, for example. Rather than stopping
the violence, institutions often normalize attacks, sending women, bully victims
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and harassment victims to assertiveness or self-delence training courses, a8 if the
problem was their fuls. . .
If responsibility fora violent act is mutwalized, a negative social response to the
victim will automatically follow:
o Thad someone tell me it was somewhat my falt; that all the warning
signs were there, bat that I was too stupid at the time to notice them,

(teenage White victim of romantic pariner rape)
{‘They said] 1 cant believe you did that. Didn't you know something

like that would happen? That's what happens when girls drink. You set
yourself up, (twenty-year-old Black rape survivor reporting on her fam-
{ty and romantic partner’s responses). { Ullman 2010: 67)

When the behaviour of children does not align with the expectations of adults,
similar negative social responses can be observed. These expectations are largely
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formed from developmenta] psychology, which adopts a linear view to indicate
“normal” maturation and growth, soctal and personality development, moral
development, langaage and cognition and prychobiology, These models shase the
assumption of individual responsibility for development in a social world, siming to
predict "what the child is, does and what it will do next” [ Burman 2008: &), Absent
from consideration is the context within which a child is responding, the social
responses they receive, and thelr cultural, historical and political circumstances,
“Childhood” becomes a subjective and ideclogical idea that is rooted in develop-
mental psychology, and often preceded by the words “normal” or "healthy”™ asa
way of making deficits show up as possible causitive factors in wiolent incidents.
When young people respond to and resist vielence or oppression, thelr actions
defy the predictability of “child development” models. Their plysical, spiritual,
emational and intellectual responses cannot be categorized as normal or sbnonmal;
rll']'rtq. under careful !-I:I.'I:IE'E]'I.I. Ihrr'l:rcl:nm: understandable. F:Eq.pu'l.lh',whu I]1.l::|r
do and think is not "child-like” at all; in the absence of any other explanation, they
are often described as children with “old souls” Duae to the serions nature of the
task, managing viobent sitzations often draws on a child's spiritual strength and
orientation. When we explore the child's actions in context, we get an increased
sense of the intelligence, aplomb and wherewithal behind their responses.

The Rr_q:rnn!trﬂl.md C ontextual A.n:]:nu.t I:Esn.n: 101 } was d.n:\!v:luP:ﬂ ]:r:,r the
authors in collsbosation with Allen Wade and L. Coabes a5 an assessment tool,
documentation instrament and interview guide. When considering how to assist
a child in the context of the helping professions, it's important to pay attention to
these infloences: the social material conditions, the situation interaction, offender
actions, victim responses and resistance, the secial responses and the responses o
thie social rupcrruu“tu will demanstrate this nmewark lim;u.lgh Ihtpmnhl;inn
of a caze stady below,

POSITIVE SOCIAL RESPONSES TO CHILDREN
WHO HAVE EXPERIENCED VIOLENCE

Thee gocial respanies that children receive when they disclose violence are important
and directly relevant for their well-being. A positive social response is a quick and
elfectivie respanses that stops Il:euip]:nl::, makes the child n.f:‘ does not devastabes
the :I"'.'|.|'|:|.i.|;.l and restores the childs faith in liu.ll:.l':ul;hmitr I"IEI,"'L"; This type af
social response shows the child that they matter, and that the word can be good.
Rescarchers { Andrews, Brewin and Rose 2003%; Andrews and Brewin 1990]) have
documented that people who disclose viokence often receive a negative social
response from family, friends and professionals. Negative social responses are
linked to long-term suffering, mental health diagnoses, depression and swicidal
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ideation; they are experienced more frequently by women than men, As helpers,
we can orchestrate positive social responses to children whe disclose vielenee,
through intentional collaboration and shared theoretical orientations ts violence,
bath for interventions with victims and with perpetrators.

It is important that we, as workers, take care of our own emotiona] well-being
or “spititual pain” caused by the lack of sockl justice in our communities. Creating
teams for mutual suppert and witnessing each other's struggles promates sustain-
abilityin the work. It is the stories of resistance and the responses b sovcial Infustice
that energize s with their inspiration and insights into the human sprit. Children
demonstrate great courage in dealing with situations that we would normally expect
to be well beyond their years. Male intimate partner viclence b often directed
at the bond between the mother and child. Statistics show that the majority of
violence in Eamilies is male to female and that women are more likely to be killed,
hospitalized and seriously injared or to be diagnosed with a mental {lness after
experiencing spousal violence. Woenen are lso more likely to be sexually assaulted
by their partners, along with being physically assaulted, Acconding to METRAC
Sexnal Assault Statistic Sheet {2002)

« 3010 40 percent of children who witness the vialenee, abuse towands
their mem experience direct vialence abuse themselves.
Children and youth accounted for 61 percent of sexualized assault
cases reported to 3 subset of ninety-four police departments.

. ‘The rate of sexualized assault for girls and women with developmental
disabilitses i3 four times the national average (Razack 1994).

. Civer half of the women in British Columbia have expertenced physical
or sexualized violence since the age of sixteen. That is more than one
million women in British Cobumbia.

CULTURAL SAFETY FOR CHILDREN

As a society, we recognize increasingly that children have specific needs related
b their situation and development. As a group, children have things in commin
that provide us with a ground from which to thearize about them. Although the
nation of “childhood” is & recent cultural construction fram an adult perspective
(Bronfenbrenner 1979; Kessler 1991; Burman 1994}, we generally acknowledge
that there are things we can do te improve the condition of children on the planet.
The term "cultural safety™ may be 2 helpful construct in considering the (small '¢”)
cultare of children and the relatively few child-friendly spaces in society. There is
a critical lack of attention to free and accessible social spaces designed specifically
fior children and their caregivers {Cunningham and Jones 1999).

Owverlooking the needs of children on a socletal level is one symptom of the
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“adultism” that exists today. Canada has chosen to not fully implement the United
Mations Rights of the Child, which makes it easier to violate the rights of children
in Canazds, It is important to develop an analyeis that transcends adult perspec-
tives on social, palitical, legal and human service issues. There are unhelpful things
wi do that distract from the real is=ioes and tend bnupnh:duldrmuutﬁ‘um
their parents. Canadian child protection legislation has the concept of "failure
to protect” deeply embedded within it, which essentially places an expectation
on non-offending caregivers to “predict and recognize the risks to the child and
prevent and react accordinghy” We would argue that it is not the duty of victims
of vialenoe to stop violence; it is a job of the whole of society, including the male
perpetrators (Krane, Strega and Cardton 2013: 11).

In child walfare settings, mothers who have been bartered by their partners
tend to be blamed, and their children are often removed from them [ Richardson
and Wade 2010; Strega et al. 2013; Strega 2009). In court cases, childrens views
are not consistently considered, although babies as young as six months are seen
showing preference for one parent over the other [ Thomas 2004}, We talk about
“child poverty” as ifthe child should bave arrived with money of thetr own, cutside
of the economy of the parents. There is a parsdoxical view that we shiould save
children because they are seen as being “more worthy” than their (“dysfunctional”)
parents, while we simultaneously apply deterministic “the apple doesn't fall far
from the tree” psychelogical theories.

Poor or Indigencus/minority parents tend 1o be stigmatized {Golfman 1963;
Strega et al. 2011). In child welfare settings, this pro-child/anti-adult position
gives rise to a “ave the children” approach that separates children from the greater
needs of the family. Child welfxre systems often apply a “sinking boat” approach,
mictaphorically leiting parents drodwn, while the child is separated from them and
beft o navigate the world more or less alone, or with aseries of temporary caregivers
along the way [ Dallalre 2004 ). We know from our research that, once children ane
mioved into the foster system, they commonly report feeling virtually "onclaimed”
and *unloved” by any adult in their lives (Bonnah 2008; Clark and Bonnah 2012},
In sucha case, could a child’s expression of wanting to be cared for by a non-vielent
parent comtribwute 1o an enhanced outcome for that child? Children’s experiences are
often misrepresented through language in ways that remove blame from a violent
perpetrator {Coates and Wade 2007; Wade 2014),

At the same time, we use language to misrepresent other kinds of activities by
Cistang childrem as MI.IJL'IEFI.I‘EEPIHT!F in :ﬂl.l]l!-;enl:ﬂted vialence. The term “child
prostitution,” although used frequently, is bath legally and practically impossibbe as
children cannot offer consent {Cﬂnﬁ.rulﬂudc of Canada 1015:] and do not hawe
gex b sell; “child soldiering” represents killing by children ag a career chosce rather
than an inevitability in the face of their kidnapping, coercion and seriows threats
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' i based practice is
mmmmddwlmﬂannFﬂwgudame_'m :
ﬁmptm]mw ase, which uphalds the rights and dignity of children
and those hareed by violenoe

BEIMG AN ALLY TO CHILDREM

Finally, in our work as social workers and therapists, we can be allies to children.
We can align with their pre-existing abilities, resistance and desire for happiness.
W can strive towork mﬁunpp:ﬁmml}-:ﬂﬁsmmb:mnﬁngmummned tothe
warious forms of oppression against children and youth in our society. [t means
learning sbout the prison camps that contained Indigenous children and robbed
them of their freedom, 90 that we do not replicate similar practices i the comtext
of edwcation, child welfare or mental health services. Commimity :c'li-mn n.nd
therapist Vikki Reynolds {2008) has articulated a helpful process for “walking
alongeide;” which she describes in her artiche *The Role of Allies in Anti-Violence
Wark” We can integrate an analysis of the oppression of childsen into such mudd_!J
and honour their experience of responding to viclence as evidence of their ':i.pll.'ltj'
b act, care and reflect as spirited beings. W can take children’s resistance seriously,
nat as symptarms of mental illness, but rather s clear signs of mental wellness.

MOTES

1. The term “cultural safety” which was developed i the Aotearoan Maor nursng
. imﬂmmmum:mmm%?mrmpﬂhﬂ
Ramsdemn §996; Anderson et al, !

3 {nh-f;:‘;am{m]ﬁﬂmhummﬁﬂmuww“@h'ﬂpm
oEmmuﬂud:hwwW:hﬁtcmuE:hlﬂuﬂ&mentmmdmlnmmm
mud:mmimwhﬂypulmmmum&mﬂpﬂpﬂﬂmhmﬂﬂhﬁ
bvomes are nok available.
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Iin sttenpting to suppert Indigenous fimilies confronting problematic sub-
stamce ase and subsequent Involvement with the child welfire system, child
welfzre practifiones must first understand what drives emtrance into, momen-
tum of and departure From this cycle of trauma, In this chapter we dizouss s
madel Jﬂw:nd:ldztuuni:unhnﬂrdi;mm&hnﬂ: wenuse a frec mr.talﬂwq'
thiat is helpful for understanding substance use within Indigenous milies
Evodved with child welfare. Root determinants such as the colenial disruption
of Indigenous families kave shaped and perpetuated cultural oppression and
intergeneration triuma; these fxctors can and dolead to unhealthy coping in
the form of drug and alcohol wse. It is widely acknowledged that social dis-
location and historical trauma, a5 8 consequence of colonization, contribite
toand create the conditions for drag and alcohiol use.

CHIESTIONS THIS CHAPTER ADDRESSES

I, What are the key concepts of culturally safe child welfare practices that
support Indigenous family wellness?

L. ‘What role do social determinants play for Indigenous families
streggling with problematic substance use?

3. How can trauma-infermed, colturally safe practice address the needs of

Indigencus Bamilies who are struggling with problematic substance use
and are involved in child welfare?

4.  How can the tree metaphor help us understand the role of colonialism

in the lives of Indigenous Bmilies involved in child welfare?

3. How does poverty influence Indigenous family well-being?
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